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Collins Readers

From well-known classics to award-winning contemporary fiction, Collins Readers are a series of hardback class readers written by leading children’s novelists and selected by teachers and educational advisors based on their teaching potential and ability to inspire your students.

In line with our brand promise – Freedom to Teach – our teachers’ notes provide a fun, engaging and comprehensive set of  resources to save you time, and help you use Collins Readers more effectively in your classroom. For each novel we provide a complete scheme of work, including creative lesson plans based on the four-part Framework lesson model, worksheets, OHTs and ICT activities. All lessons are produced in Microsoft Word so that they can be customised according to your needs, and are focused around specific Framework Objectives. They also provide many opportunities to incorporate differentiation and Assessment for Learning into your teaching.
Private Peaceful
A poignant story of the First World War from Children's Laureate Michael Morpurgo, Private Peaceful is a novel sure to capture students’ interest and enthusiasm. In 2005, the book was awarded the Blue Peter Children’s Book of the Year award, having already scooped the prize for ‘The Book I Couldn’t Put Down’, and is well on its way to establishing itself as a modern classic.
The novel combines the personal and the historical in a way that readers can relate to, contrasting bittersweet childhood memories with the horrors of war. It is told in the first person, providing many passages for the study of narrative and recount texts. There are also many opportunities to explore the issues raised in the book through discussion.
Before studying the novel, students should have a basic knowledge of the events of the First World War. A useful source of information is www.firstworldwar.com. For specific information on the campaign to grant posthumous pardons to soldiers executed for alleged cowardice and desertion during the First World War, see www.shotatdawn.org.uk.
The Author
Michael Morpurgo has written over 90 books and has an unparalleled reputation in the world of children's fiction. His works have been adapted for the cinema, TV and theatre and he has won numerous awards including the Children's Book Award, the Whitbread Children's Book Award and the Smarties Prize. In 2003, he was appointed the third Children's Laureate.
Michael Morpurgo is, in his own words, “oldish, married with three children, and a grandfather six times over.” After attending schools in London, Sussex and Canterbury, he went on to London University to study English and French, followed by a job in a primary school in Kent. It was there that he discovered what he wanted to do.
“We had to read the children a story every day and my lot were bored by the book I was reading. I decided I had to do something and told them the kind of story I used to tell my kids - it was like a soap opera, and they focussed on it. I could see there was magic in it for them, and realised there was magic in it for me.”
Other resources
Alternative teaching materials are available at the following URLs:

· www.booktrusted.co.uk
· www.standards.dfes.gov.uk/keystage3/downloads/en_novel_privatepeaceful.doc 
· www.teachit.co.uk
· www.tes.co.uk/resources
· www.thegrid.org.uk

Further reading
· Private Peaceful (Playscript) by Michael Morpurgo, adapted by Simon Reade

ISBN 0 00 722486 9

· War Stories edited by Christopher Martin

ISBN 0 00 711485 0

· War Poems edited by Christopher Martin

ISBN 0 00 717746 1

· Lord of the Nutcracker Men by Iain Lawrence

ISBN 0 00 717935 9

Year: 8

Term: 


Duration: 4–6 weeks

Set: All
Literacy Objectives
Word

· W11 Figurative Vocabulary
Sentence

· S2 Variety of sentence structures

· S4 Tense shifts

· S9 Adapting text types

· S13 Change over time

Reading

· R1 Combine information
· R2 Independent research

· R3 Notemaking formats

· R5 Trace developments

· R8 Transposition

· R10 Development of key ideas

· R11 Compare treatments of same theme

· R13 Interpret a text

Writing
· Wr5 Narrative commentary
· Wr10 Effective information

· Wr11 Explain complex ideas

· Wr12 Formal description

· Wr13 Present a case persuasively

· Wr16 Balanced analysis

· Wr17 Integrate evidence

Speaking & Listening
· S&L10 Hypothesis and speculation
· S&L15 Work in role

· S&L16 Collaborative presentation
Teaching sequence
Lesson 1: Examining the opening chapter (Chapter 1)
Lesson 2: Rewriting a narrative episode as a newspaper article (up to page 60)

Lesson 3: Writing an anti-war campaign speech using effective rhetorical techniques (up to page 96)

Lesson 4: Transforming narrative into playscript (up to page 123)

Lesson 5: Comparing Tommo’s experiences of school and war (up to page 149)

Lesson 6: Looking at the imagery used to describe a gas attack (up to page 155)

Lesson 7: Producing an objective report of Hanley’s conduct (to end)

Lesson 8: Exploring ‘good’ and ‘bad’ characters

Lesson 9: Analytical essay – Michael Morpurgo explores the theme of bravery in ‘Private Peaceful’ by contrasting 

                it with cowardice. Discuss. (Locate and discuss evidence in the text, and plan and draft writing)

Lesson 10: Combining research about life during the First World War into information posters
Lesson 1:
The death of James Peaceful (close reading)
	Framework Objectives

	S2
Explore the impact of a variety of sentence structures

S4
Explore the effects of changes in tense 

Wr5
Develop the use of commentary and description in narrative


Students will need to have read Chapter 1 before this lesson.

Starter

· Put students into pairs and hand out the cards from Worksheet 1, which identify the key events in the first chapter. (The cards are printed in the sequence that the author adopts in the narrative.) They first put the cards in chronological order, and then in the sequence that the author adopts in the narrative. (Lower ability students may refer to the book if necessary.)
· As a class, discuss why the two sequences are different, and what the author’s purpose is in changing the chronological sequence. (Possible answers include: variety, showing Tommo’s sequence of thoughts, hinting at something for suspense.)
Introduction

· Students form groups of 3 to analyse the style of the passage describing Father’s death (pages 13–15). They should read it all on their own first. One student then focuses on the tense of the verbs and the purpose/effect of this (it changes to present tense halfway through); a second student focuses on the length of the sentences (there is a good variety of long and short throughout – sentences lengthen to reflect the ‘frozen time’ when the tree appears to be falling, but shorten in the next paragraph when everything happens quickly); a third student focuses on the language and style (they should look for powerful nouns, adjectives and verbs; any imagery; the simplicity of the style in the last section when the facts are bare and hard). Move round the class helping the students to analyse the passage and make short notes.
Development

· Students in each group then pool their findings and discuss them. Ask 2 or 3 groups to present their conclusions and elicit class comment.

Plenary

· Ask the class if they think the first chapter is effective in drawing the reader into the book. Elicit that it contains several features – an end (Father’s death) as well as a beginning (first day at school), a mystery at the very beginning (what is happening and why?), several important characters, and a strong relationship between Charlie and Tommo.

Homework
Students write a short description of a dramatic event using the same effects as Michael Morpurgo uses in his first chapter, i.e. varying length of sentences, varying tense and using a rich then deliberately simple style. 
 
 
	Tommo wants to remember all the past eighteen years of his life
	Charlie takes Tommo to school – first day

	Tommo sees a dead crow, which makes him think of his father
	Tommo and his family bury his father’s things under his rose bush

	Tommo meets 

Mr Munnings, the headmaster
	Tommo is put in Miss McAllister’s class

	Molly helps Tommo tie 
up his laces
	Father is killed by a tree in Ford’s Cleave Wood

	Tommo attends Father’s funeral with his family
	Father is buried


Lesson 2:
The yellow aeroplane
	Framework Objectives

	S9
Adapt the stylistic conventions of the main non-fiction text types to fit different audiences and purposes

R8
Investigate how meanings are changed when information is presented in different forms or transposed into different media

Wr12
Describe an event, process or situation, using language with an appropriate degree of formality


Students should ideally have read up to page 60 before this lesson.

Starter

· Read the episode of the yellow aeroplane (pages 55–58) to the class. Elicit the key aspects that make this a narrative text and write them on the board, using a spidergram – its structure (with introduction, development, climax and resolution), characters and characterisation (especially the upper-class pilot versus the amazed onlookers), dialogue, style (expressive language, first person narrative, implied feelings), and purpose (entertaining the reader, but also showing the intrusion of the outside world – which foreshadows the war; moving the plot forward by describing an incident that binds the three friends closer together, and emphasises their happiness).

Introduction

· Explain to students that they are going to turn this narrative episode into a straightforward recount text, as if they had been asked to write up the account for a local newspaper. They must first review the key features of recount texts by constructing (in pairs) their own spidergram to match the one on the board, focusing on purpose, form/structure and style.

· Elicit feedback, constructing a class spidergram on the board. Ensure the following features are included: purpose – tell what happened clearly; form – series of events in chronological sequence (though a summary may appear first to draw the reader in); style – straightforward, past tense, third person, specific dates and names, formal language.

Development

· Review the key techniques for ‘translating’ the narrative passage into a recount text, i.e. reducing the narrative to the key points and turning (most of) the dialogue into reported speech. Display the top half of OHT 2, and ask the class to suggest how to convert the sample extract before showing them the bottom half of the OHT.

· On their own, students write their newspaper account of the yellow plane incident, following the model on the OHT.

Plenary

· Ask 2 or 3 students to read out their recount texts. Others point out features that make the recounts different from the original narrative episode.

Narrative


Newspaper recount




Lesson 3:
Your country needs you
	Framework Objectives

	R3
Make notes in different ways, choosing a form which suits the purpose

Wr13
Present a case persuasively, making selective use of evidence, using appropriate rhetorical devices and anticipating responses and objections


Students should ideally have read up to page 96 before this lesson.

Starter

· Elicit the main punctuation marks from the class and put them on the board. Ask students to explain the purpose(s) of each one. Include apostrophes, speech marks and the dash.

· Give each student a copy of Worksheet 3. Their task is to add the punctuation to the first paragraph. Students can then check it against the original (pages 94–95).

Introduction

· Ask the class what kind of writing the recruiting sergeant’s speech is and elicit the term ‘persuasive writing’. Relate this to his purpose in making the speech (to persuade young men to join the army). Students in pairs then write down a few techniques that would be used by someone making a persuasive speech (you could use the term ‘rhetorical techniques’), and feed back to the class. Draw up a list on the board, or use OHT 4.

· Then ask pairs to identify the rhetorical techniques used by the recruiting sergeant. They should first agree on the best way of noting these down – ask for suggestions, including bullet points, writing out in full, labelling on Worksheet 3 or highlighting examples in different colours (depending on the category).

Development

· Students on their own imagine that they are giving a speech in Hatherleigh square with the opposite message – that men shouldn’t join up. They should try to include at least three of the rhetorical techniques identified. You may want to suggest some of the arguments that the speaker could use, especially for less able classes, for example: it is wrong in principle to kill; men are needed on the land to feed women and children; the Germans will not be able to cross the Channel, even if they wanted to; the war is nothing to do with the English.

Plenary

· Ask 2 or 3 students to read out what they have written so far, and have the class comment and identify the techniques used. 

Homework
Students complete their speeches for homework. 


 

Add all the punctuation marks to the first paragraph so that the meaning is clear.




1. Emotive language. Using language with strong positive or negative connotations to get the audience on your side, for example, ‘Protect your innocent children’, ‘The dictator’s henchmen’.

2. Sound devices. Using sound effects, such as alliteration, assonance and rhyming, to make the message or point more attractive, for example, ‘Fight a fair fight, my friends’, ‘It’s not a bad law, just a mad law’.

3. Figurative language. Using metaphors, similes or personification to draw a picture in the audience’s mind, for example,  ‘This war is a cancer’, ‘like vultures circling over their prey’.

4. Exaggeration. Overstating a view or statistic to impress the audience, for example, for example, ‘There are thousands of cases where …’

5. Contrast. Putting two opposing ideas or facts next to each other to show up how different they are, for example, ‘Should we support the tiny groups of protesters or the vast armies of the police?’

6. Using personal pronouns. Using ‘I’, ‘you’, ‘they’, etc. to make the text more personal, and to include or exclude groups (see above), for example, ‘I strongly believe’, ‘We cannot allow this to happen’.

7. Repetition. Repeating the same word, phrase or sentence structure to hammer home the point, for example, ‘We shall fight them on the beaches, we shall fight them on land and in the air.’

8. Making a list. Listing different examples of the same thing emphasises the point and builds up momentum, for example, ‘Do this for your children, for your mothers and fathers, and for your sisters and brothers.’

9. Rhetorical question. A question which does not need to be answered: it is asked for effect, for example, ‘Are we going to give up before we’ve even started?’

10. Using quotations. Quoting other people or famous lines from books to show that your view is backed up by others, or to appeal to a shared culture, for example, ‘As the prime minister himself remarked…’, ‘Mary really is “quite contrary” if she believes…’



Lesson 4:
A visit to Pop
	Framework Objectives

	R8
Investigate how meanings are changed when information is presented in different forms or transposed into different media

S&L16
Collaborate in, and evaluate, the presentation of dramatic performances, scripted and unscripted, which explore character, relationships and issues


Students should ideally have read up to page 123 before this lesson.

Starter

· Remind students of the conventions of playscript writing by displaying OHT 5 and asking pairs to discuss the differences between the novel and the extracts from the playscript of Private Peaceful. Elicit that in the playscript the characters’ names appear on the left; what they say does not have speech marks; stage directions represent the characters’ actions or how they speak, and these are presented separately from the speech (here, in italics and in brackets); stage directions are also used to set the scene (not shown here).
Introduction

· Groups of 5 or 6 then turn a scene from the novel (the first visit of the soldiers to the local town, Poperinghe, pages 122–123) into playscript form. Before they begin writing their scenes, briefly outline with the class some key issues that they need to resolve (for example, how to stage the two main parts of the scene – in the estaminet and then back at camp, how much dialogue there will be, and how much stage direction). Groups discuss these issues in more detail. One group member should then act as scriptwriter for the first part and another for the second part of the scene, acting on suggestions from the rest of the group.
Development

· Students rehearse the scene they have scripted. Invite 1 or 2 of the groups to perform their script to the class and elicit constructive criticism.
Plenary

· Individuals evaluate their own group’s performance, using the table on Worksheet 6.

· As an extension activity, students could compare their script to the approach taken by Simon Reade in the playscript of Private Peaceful.


From Private Peaceful by Michael Morpurgo

From the playscript of Private Peaceful, adapted by Simon Reade
Fill in the table below to evaluate the writing and performance of your group’s playscript.

	Writing

· Was the dialogue strong, natural and effective?

· Was the script well structured?

· Were the minor characters given effective roles?

· Was the play true to the original?


	

	Directing

· Was there an overall sense of purpose and direction to the acting? 

· Was the contrast between the merrymaking and the camp brought out? 

· Was the interpretation unusual, imaginative or thought-provoking? 


	

	Acting

· Did you relate naturally to one another? 

· Did you make good use of expression, tone and gesture? 

· Did you use the space well? 


	


Lesson 5:
Into school, into battle
	Framework Objectives

	R5
Trace the development of themes, values or ideas in texts

R10
Analyse the overall structure of a text to identify how key ideas are developed

S&L10
Use talk to question, hypothesise, speculate, evaluate, solve problems and develop thinking about complex issues and ideas


Students should ideally have read up to page 149 before this lesson.

Starter

· Write the following names of animals on the board:

· trout

· foxhound

· wolf

· mice

· rats and lice

· Taking each in turn, students race to find an example of the animal in Private Peaceful, quoting the page number. After each answer has been found, ask the class what the animal’s significance is in the story. Answers are: trout, pages 21, 48; foxhound (Bertha), pages 51–76; wolf (Grandma Wolf or Wolfwoman – this is a trick question!) for example, page 31; mice, page 35; rats and lice, page 126.
· When all the animals have been covered, ask the class:

· Are any other animals mentioned in the story?
· Where do most of the animals appear in the story (first half) and why? (They reflect the pastoral scenes of peaceful life at home, compared with the devastation of war abroad)
Introduction

· Explain to the class that they are going to be closely comparing two similar episodes from Private Peaceful - Tommo’s first day at school (pages 7–13) and Tommo and Charlie’s first taste of action at ‘Wipers’ (pages  139–143). Students reread the two passages and then, in pairs, use Worksheet 7 to focus their discussion and find points of comparison. An OHP copy of the worksheet can be filled in as an example and used to gather feedback from students.
Development

· Each pair then joins up with another pair and discusses the following questions:

· What themes and events run through both these episodes?

· What are the most important differences between the two episodes?

· Why does the author include both of these episodes?

· Which episode do you think is the most successful, and why?

· Remind students to look for specific references and quotations to back up their ideas.

Plenary

· Ask several groups to present their findings and elicit class comment.

Look again at Tommo’s first day at school (pages 7–13) and Tommo and Charlie’s first taste of action at ‘Wipers’ (pages 139–143) and then complete the table below to compare the two episodes.

	
	School
	Battlefield

	In what way is this episode a new beginning?
	
	

	What state is Tommo in at the start of the episode?
	
	

	What does Charlie do about this?
	
	

	What effect does this have on Tommo?
	
	

	How and why does Charlie disappear?
	
	

	What does Tommo feel when Charlie disappears?
	
	

	Who helps Tommo in Charlie’s place?
	
	

	How does Tommo ‘grow’ as a person during this crisis?
	
	


Lesson 6:
Gas! Gas!
	Framework Objectives

	W11
Appreciate the impact of figurative language in texts

S13
Recognise some of the differences in sentence structure, vocabulary and tone between a modern English text and a text from another historical period

R11
Investigate the different ways familiar themes are explored and presented by different writers


Students should ideally have read up to page 155 before this lesson.

Starter

· Draw a spidergram on the board, with ‘Imagery’ at the centre and three branches labelled ‘Metaphor’, ‘Simile’ and ‘Personification’. Ask students for a definition of each of these terms and write them on the board. (A metaphor is when something is described directly as something else, for example: His bedroom was a bombsite; a simile is when something is described as similar to something else, using ‘like’ or ‘as’, for example: His bedroom was like a bombsite; personification is when an object is described in words that suggest a person or creature, for example: He snored, the dog snored, his whole bedroom snored.) Emphasise that imagery creates an image, or picture, in the reader’s mind.
Introduction

· Students read the description of the gas attack from Private Peaceful (pages 153–155) on their own. As they read, ask them to think about the imagery that is being used to describe the gas.

· Students then form pairs and draw up a table to analyse how the author has used imagery to describe the gas, using the table in Worksheet 8. Model the example given on the board (in the final column they identify what the gas is being compared with and comment on the effect for the reader). Less able students should be encouraged to focus on columns 1, 3 and 4, and not get stuck on the precise technical terms in column 2; refer back to the Starter activity if necessary, however.

Development

· Read Wilfred Owen’s poem ‘Dulce et Decorum est’ to the class (OHT 9). Ask what the main image is (drowning) and why this is effective. How does the poet develop this imagery? ICT Activity 1 can be used to start students off in identifying simile, metaphor and personification in the poem.

· Students in pairs compare the extract from Private Peaceful with the poem, drawing up a list of similarities and differences in (a) narrative detail, and (b) language.

Plenary

· Write the sentence following sentence at the top of the board: The tank moved across no-man’s-land. Ask students to enhance this description using a metaphor, a simile or personification. Ask 3 or 4 students to read their sentences out and elicit constructive comments, including identification of what kind of imagery they have used.

· Lower ability classes may wish to work on their imagery charts (Worksheet 8) through the Development. In the Plenary, read the Owen poem to them and ask them to identify and comment on the imagery used. Use ICT Activity 1 to consolidate understanding of simile, metaphor and personification.

Look at the description of the gas attack (pages 153–155) and then complete the table below to analyse how the author has used imagery to describe the gas.

	Description of gas from text
	Type of imagery
	Powerful words and their effect
	Comparison and effect

	‘…we see it rolling towards us, this dreaded killer cloud’
	metaphor
	rolling – like something mechanical. 
dreaded – 


	a cloud – something large and threatening

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


The extract below is taken from the poem ‘Dulce et Decorum est’ by Wilfred Owen and was written in 1917, during the First World War.


Men marched asleep. Many had lost their boots

But limped on, blood-shod. All went lame; all blind;

Drunk with fatigue; deaf even to the hoots

Of tired, outstripped Five-Nines that dropped behind.

Gas! GAS! Quick, boys! – An ecstasy of fumbling,

Fitting the clumsy helmets just in time;

But someone still was yelling out and stumbling,

And flound’ring like a man in fire or lime…

Dim, through the misty panes and thick green light,

As under a green sea, I saw him drowning.

In all my dreams, before my helpless sight,

He plunges at me, guttering, choking, drowning.

If in some smothering dreams you too could pace

Behind the wagon that we flung him in,

And watch the white eyes writhing in his face,

His hanging face, like a devil’s sick of sin;

If you could hear, at ever jolt, the blood

Come gargling from the froth-corrupted lungs…



Lesson 7:
Horrible Hanley
	Framework Objectives

	Wr16
Weigh different viewpoints and present a balanced analysis of an event or issue

Wr17
Integrate evidence into writing to support analysis or conclusions

S&L15
Explore and develop ideas, issues and relationships through work in role


Students should ideally have read the whole novel before this lesson.

Starter

· Write ‘Horrible Hanley’ on the board, and ask what other nicknames this character could have been given by his men. Many of these will begin with ‘H’ – ask why this is. Elicit the term ‘alliteration’. Then ask students to invent similar alliterative nicknames for the following men in their platoon: Wilson, Roberts, Askey, Barker, and Southwell. They should think of two nicknames for each character, one positive and one negative.

Introduction

· Introduce the terms ‘subjective’ and ‘objective’. Then ask students from whose point of view Private Peaceful is written. They should provide evidence for their answer (for example, the first person narrative).

· Ask the class to imagine that Hanley was not, in fact, killed in a training accident but survived the conflict. After the war, Thomas Peaceful tries to get him court martialled, just as his brother was, for negligence during the incident in no-man’s-land (pages 168–175). They are going to produce a short written report about Hanley’s conduct through the war, referring to evidence from the novel. Remind students that, when analysing character, they will need to take an objective viewpoint, even when the character in question behaves as Hanley does in Private Peaceful. Their reports should thus be as objective as possible. 

· Students then find evidence for their report on their own, and complete the table on Worksheet 10. Less able students can complete Worksheet 11, in which they gather their evidence in the table and then write up their conclusion in the framework provided, instead of a full-scale report.

Development

· Model with the class how to use the evidence they have collected to write a report suitable for use in a court. Using one example of evidence, show how it could be represented in official (formal) language and used to draw a conclusion about Hanley’s character. Students should cite at least three pieces of evidence in this way.

· Before students begin, review the features of discursive texts (formal language; a series of points on both sides of the issue supported by evidence, and a conclusion; sentence signposts to signal which side of the issue is being discussed). Remind them that the purpose of a discursive text is to present a balanced analysis of an issue.

· If students are struggling to be objective, ask them to consider how a general may have regarded the actions of Sergeant Hanley and Charlie Peaceful, especially given the ‘evidence’ of Charlie’s foot wound (page 178) and his defiant attitude to Hanley from the start.

Plenary

Students role-play the court martial in groups of 5 (Hanley, a witness for the defence, a witness for the prosecution such as Tommo, and two officers hearing the case). Each person makes a short statement in role, and one of the officers sums up and delivers the verdict. Choose one or two groups to perform their role-play in front of the class. 

· 
Use the table below to gather evidence about Sergeant Hanley’s conduct in the war.

	Page / Event
	Evidence
	What this says about Hanley’s character

	pp114-118: 
at the training camp, Etaples


	
	

	pp149-152, 160-161, 164: 
at the front, Wipers salient


	
	

	pp169-179: 
in no-man’s-land, and after


	
	


1.
Use the table below to gather evidence about Sergeant Hanley’s conduct in the war.
	Page / Event
	Evidence
	What this says about Hanley’s character

	pp114-118: 
at the training camp, Etaples
	
	

	pp149-152, 160-161, 164: 
at the front, Wipers salient
	
	

	pp169-179: 
in no-man’s-land, and after
	
	


2.
Write the conclusion of your report below. 

In conclusion, summing up all the above evidence… 


I therefore recommend to the court that… 


Lesson 8:
Goodies and baddies
	Framework Objectives

	R13
Read a substantial text, revising and refining interpretations of subject matter, style and technique

Wr11
Explain complex ideas and information clearly


Students should ideally have read the whole novel before this lesson.
Starter

· Write the following anagrams of characters from Private Peaceful on the board:

· MTASHO FLAPECUE (Thomas Peaceful)
· LLOOCNE (Colonel)
· LOYML (Molly)
· GBI EOJ (Big Joe)
· MYMIJ POSSRAN (Nipper Martin)
· ICTPANA LISKEW (Captain Wilkes)
· GRNSTEEA AYEHLN (Sergeant Hanley)
Students race to unscramble the letters. Add the correct names next to them on the board in the feedback.
Introduction

· Add the names Charlie Peaceful, Mrs Peaceful, Molly’s parents, Captain Wilkes and Mr Munnings to those on the board. Ask students in pairs to divide all the characters into two groups: goodies and baddies. (Lower ability students can be given the names in the form of cut-out cards from Worksheet 12.)

· Students stay in their pairs and write down one sentence for each character, explaining why they have classified each as a ‘goodie’ or ‘baddie’. (Make sure that you use the term ‘explain’ when giving this instruction.) One student in each pair can do this for the goodies and one for the baddies (there are six of each). Ask for feedback, and write one or two of the responses on the board (use those that illustrate explanation texts well, for example, by using formal and causal language). Use the sentences to review the key features of explanation texts.
Development

· Students then write a short explanation of why they think the author has made his characters so clearly either good or bad. Tell them that this will involve them giving one or two examples first (the first paragraph), then using their knowledge of explanation texts to write the second paragraph. For lower ability classes, ask students in groups to discuss this question first. Brainstorm some of their responses and abbreviate them on the board.

· When they have finished their explanations, give each student a copy of the assessment sheet on Worksheet 13 so that they can work in pairs and assess each other’s writing. (The bottom half of the sheet can be used to self-assess.) Students redraft according to suggestions.

Plenary

· Ask 3 or 4 students to read out their redrafted explanations and elicit class comment, especially on the effectiveness of the explanation writing. 

· Higher ability classes or students may also like to consider the few instances when characters act in a way that defies their category, such as the Colonel helping to find Big Joe (and celebrating afterwards), Charlie lying to Tommo about Molly (and getting her pregnant), both boys feeding Big Joe with sheep droppings, or Charlie deliberately winding Sergeant Hanley up so that he is angry with the whole platoon). They should consider what these incidents add to the characterisation.


	THOMAS PEACEFUL
	CHARLIE PEACEFUL

	MRS PEACEFUL
	THE COLONEL

	GRANDMA
	MOLLY

	MOLLY’S PARENTS
	BIG JOE

	MR MUNNINGS
	JIMMY PARSONS

	CAPTAIN WILKES
	SERGEANT HANLEY


Date: 


Name: 

Class: 


	The assignment involved writing…

	What main text-type features were included in the writing?

	What were the good points about the writing?

	What needs to be improved?


Writing overview (for you or your teacher to complete)

	FOCUS
	Poor
	Average
	Good
	V Good

	Sentence structure and punctuation  (the way your sentences are put together; the accuracy and effect of your use of punctuation)
	
	
	
	

	Text structure and organisation (the way your writing is organised; for example, whether your paragraphs help the reader to follow what you want to say)
	
	
	
	

	Composition and effect (the particular choices of words and phrases used to fit the sort of text you are writing) plus how well you interest the reader.
	
	
	
	


 Lesson 9:
Bravery and cowardice
	Framework Objectives

	R5
Trace  the development of themes, values or ideas in texts

R10
Analyse the overall structure of a text to identify how key ideas are developed 

Wr17
Integrate evidence into writing to support analysis or conclusions


Students should ideally have read the whole novel before this lesson.
Starter

· Write the words Bravery and Cowardice down the side of the board. Tell students that they have to come up with a word beginning with each letter, and each word should have some connection with Private Peaceful, for example, a character, place, event, object or theme. Start them off with B: Bertha, burial, battle or bully. Elicit feedback and compile a class list on the board.

· Lower ability classes can work with just the word Bravery.

Introduction

· Put students into groups of 3 or 4 and give them the cut-out cards from Worksheet 14. They should agree on a ranking of the incidents from ‘most cowardly’ to ‘bravest’. This will involve listening to others’ opinions and being prepared to compromise in some cases. However, discussion should be encouraged as it will provide material for the written activity to follow.

· In the feedback, show how the acts of cowardice are often contrasted with acts of bravery throughout the book: each shows up the other. For example, Hanley bullies Charlie, but Charlie stands up to him.

Development

· Write the following essay title on the board: Michael Morpurgo explores the theme of bravery in ‘Private Peaceful’ by contrasting it with cowardice. Discuss. Then give the planning frame on Worksheet 14 to each student and ask them to complete this with notes gleaned from their earlier discussion. Model on the board how to refer to pieces of evidence from the text (Point Evidence Comment). Students can begin their essays in class, and finish them for homework.

Plenary

· There is a lot of bullying in Private Peaceful (Mr Munnings, Jimmy Parsons, Grandma Wolf, the Colonel, Sergeant Hanley). Ask the class to discuss in what way bullying is related to cowardice.


	Tommo goes to school for the first time
	Mr Munnings canes Tommo for having humbugs

	Charlie steals Bertha the foxhound
	Mother stands up to the Colonel and buys Bertha

	The Colonel shoots Bertha
	Tommo runs from the recruiting sergeant at Hatherleigh market

	Tommo joins the army
	Sergeant Hanley bullies Charlie in the training camp

	Charlie rescues Captain Wilkie
	Tommo cries like a baby during the bombardment

	Charlie stands up to Sergeant Hanley and stays in the bunker in no-man’s-land
	Charlie sings ‘Oranges and Lemons’ as he faces the firing squad


Add notes to the table below to act as a planning frame for your essay.

	Introduction

Add an introductory sentence here, for example, ‘There are many examples of bravery and cowardice…’

	Example 1 (Bravery)

· Add an example of bravery here

· Say what makes the action brave

· How does the author bring out the bravery in his writing?

Remember: Point Evidence Comment!


	Example 2 (Cowardice)

· Add an example of cowardice here

· Say what makes the action cowardly

· How does the author bring out the cowardice in his writing? 

Remember: Point Evidence Comment!


	Conclusion

Emphasise the contrast between the two examples. Does the author draw a parallel between the two actions? If so, explain how.


 Lesson 10: A world apart
	Framework Objectives

	R1
Combine information from various sources into one coherent document

R2
Undertake independent research using a range of reading strategies, applying their knowledge of how texts and ICT databases are organised and acknowledging sources

Wr10
Organise and present information, selecting and synthesising appropriate material and guiding the reader clearly through the text


Students should ideally have read at least some of the second half of the novel before this lesson.
Preparation

· Before the lesson, students should have researched a particular aspect of life in the early 20th century. Ask them to choose one or two topics out of the following:

· School life
· Home life (houses, clothes, games)
· Work and pay
· First World War: dates and main events
· First World War: how soldiers fought
· First World War: facts and figures
Students should use encyclopedias, the internet and textbooks to gather some raw material and bring it to class.

Starter

· Students complete the multiple choice quiz about First World War terms, either on their own, using Worksheet 16, or as a class, using ICT Activity 2.

Introduction

· Briefly review key features of information texts (clear organisation, use of the present tense, factual writing, technical terms). Then put students in groups of 5 or 6, making sure that there is a spread of research topics in each group. Explain that their task is to produce two poster-sized displays of information, one about the First World War and the other detailing life at home. Each poster should consist of three or four sections, with text, illustrations and relevant quotations from Private Peaceful. Students should not simply copy out (or print out) text from their sources, but summarise or rewrite it. (Lower ability students or classes could focus on synthesising the material that has already been researched.)

Development

· Groups plan, write and put together their displays. Further research may be necessary.

Plenary

· Students review all the posters. They should then each write down three things that they now know about life in the early 20th century. 

1
No-man’s-land was:


a
what the soldiers called France
(

b
what the soldiers called staying at home
(

c 
the land between the two front lines
(
2
A court martial is:


a
a form of martial art used by crack regiments
(

b
a military court used to try desertion and other offences
(

c 
a tennis court used by the soldiers when relaxing
(
3 
Blighty was:


a
the name of a large field gun
(

b
an affectionate name for a sergeant
(

c 
the name given by soldiers to England (home) 
(
4 
A whizzbang was:


a
a high speed shell that whined before it exploded
(

b
the sausage and mash that the soldiers ate
(

c 
the name for an early type of aircraft
(
5 
Field Punishment Number One was:


a
being sent into battle without any trousers
(

b
being strapped to the wheel of a field gun
(

c 
being shot by a firing squad
(
6 
Fritz was:


a
the slang name for a German
(

b
the cat that every company had to catch the rats
(

c 
the name given to a type of machine gun
(
7 
A dugout is:


a
a trench
(

b
a covered shelter leading off a trench
(

c 
a crater on the battlefield caused by a shell
(
8 
Wipers was:


a
the name for a First World War tank
(

b
the name given by soldiers to the Belgian town of 
(
Ypres that they were defending


c 
what soldiers called diarrhoea
(
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Worksheet 11: Court martial
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Five-Nines: shells


guttering: flickering and about to go out





OHT 9: Dulce et Decorum est
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TOMMO	(whispering) Is there anything you won’t eat, Big Joe?


CHARLIE 	(whispering to Tommo) I bet he’d even eat rabbit droppings.


TOMMO	No!


CHARLIE	Do you want the bet?


TOMMO	Go on then!


Charlie reaches under the table for a paper bag.


CHARLIE	Here, Big Joe: fancy a sweet? (Big Joe takes the bag and pops each rabbit dropping into his mouth, savouring every one of them. He then offers Tommo and Charlie one) No, Big Joe, they’re especially for you, a present.


TOMMO	Not for me thanks, I’m stuffed.





Big Joe ate more than the rest of us put together… There was nothing he wouldn’t eat. When we were little, before we knew better, Charlie once bet me an owl’s skull I’d found that Big Joe would even eat rabbit droppings. I couldn’t believe that he would, because I thought Big Joe must know what they were. So I took the bet. Charlie put a handful of them in a paper bag and told him they were sweets. Big Joe took them out of the bag and popped them into his mouth, savouring every one of them. And when we laughed, he laughed too and offered us one each. But Charlie said they were especially for him, a present. I thought Big Joe might get ill after that, but he never did.





OHT 5: Novel to playscript
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I shan't beat about the bush ladies and gentlemen he began I shant tell you its all tickety-boo out there in France theres been too much of that nonsense already in my view Ive been there Ive seen it for myself So Ill tell you straight Its no picnic Its hard slog thats what it is hard slog Only one question to ask yourself about this war Who would you rather see marching through your streets Us lot or the Hun Make up your minds Because mark my words ladies and gentlemen if we dont stop them out in France the Germans will be here right here in Hatherleigh right here on your doorstep


I could feel the silence all around.


"They'll come marching through here burning your houses, killing your children, and yes, violating your women. They've beaten brave little Belgium, swallowed her up in one gulp. And now they've taken a fair slice of France too. I'm here to tell you that unless we beat them at their own game, they'll gobble us up as well." His eyes raked over us. "Well? Do you want the Hun here? Do you?"


"No!" came the shout, and I was shouting along with them.


"Shall we knock the stuffing out of them then?"


"Yes!" we roared in unison.


The sergeant major nodded. "Good. Very good. Then we shall need you." He was pointing his stick now into the crowd, picking out the men. "You, and you and you." He was looking straight at me now, into my eyes. "And you too, my lad!"


Until that very moment it had honestly never occurred to me that what he was saying had anything to do with me. I had been an onlooker. No longer.


"Your king needs you. Your country needs you. And all the brave lads out in France need you too." His face broke into a smile as he fingered his immaculate moustache." And remember one thing, lads - and I can vouch for this - all the girls love a soldier."





Worksheet 3: Punctuation
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Highly summarised, key events only





Third person used instead of first person





The pilot beckoned the onlookers over. He asked them if the church on the hill was Lapford church.





Charlie shouted back that it was St James, Iddesleigh. It was then that the pilot realised he really was lost.








Reported speech replaces direct speech, only key points





The pilot didn’t get out, but beckoned us over. We didn’t hesitate. “Better not switch off!” he shouted over the roar of the engine. He was laughing as he lifted up his goggles. “Might never get the damn thing started again. Listen, the truth is I reckon I’m a bit lost. That church up there on the hill, is that Lapford church?”


“No,” Charlie shouted back. “That’s Iddesleigh. St James.”


The pilot looked down at his map. “Iddesleigh? You sure?”


“Yes,” we shouted.





OHT 2: Narrative to recount text
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